











This	 study	 examines	 the	 learning	 experiences	 of	 non-native	 pre-service	 teachers	 in	 an	
English	 language	 teaching	methods	 course.	 	The	 study	 investigates	 the	 effect	of	 the	 learning	
experiences	 used	 in	 the	 course	 on	 the	 teacher	 candidates’	 opinions	 about	 language	 teaching	
methodology.		The	course	employed	various	modes	of	learning,	including	peer	teaching,	video	
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Öz
Bu	 çalışma,	 İngilizce	 öğretim	 yöntemleri	 dersinde	 anadili	 İngilizce	 olmayan	 öğretmen	
adaylarının	 öğrenme	 deneyimlerini	 incelemektedir.	 Çalışma,	 derste	 kullanılan	 öğrenme	
deneyimlerinin,	 öğretmen	 adaylarının	 dil	 öğretim	 yöntemleri	 hakkındaki	 görüşlerine	 olan	
etkisini	 araştırmaktadır.	 	 İngilizce	 öğretim	 yöntemleri	 dersi,	 akran	 öğretimi,	 yabancı	 dil	
öğretim	yöntemlerini	gösteren	video	kayıtları,	tartışma	oturumları,	yazılı	fikir	paylaşımları	ve	
öğretmen	adaylarının	öğretim	felsefelerini	açıkladığı	raporlar	gibi	çeşitli	öğrenme	etkinliklerini	
kullanmıştır.	Veriler,	 İstanbul’da	 bulunan	ve	 eğitim	dili	 İngilizce	 olan	 bir	 üniversitenin	 2008-
2009	akademik	yılı	güz	döneminde	dersi	alan	öğretmen	adaylarının	görüşlerinden	derlenmiştir.	
Bulgular,	 öğretmen	adaylarının	 çeşitli	 öğrenme	 	deneyimlerine	katılma	yollarını	ve	 ikinci	dil	

























methods	 course	 and	 shows	 how	 these	 experiences	 influenced	 their	 approach	 to	 language	
teaching.	It	illustrates	how	pre-service	teachers	engage	in	various	learning	modes	and	develop	









is	 now	 regarded	 as	 a	 personalized,	 socially-constructed,	 experiential	 entity	 (Johnson,	 1999;	
Johnson	&	Golombek,	2002),	a	view	that	allows	teacher	educators	to	acknowledge	the	experiences	
that	pre-service	teachers	bring	to	their	training	and	to	help	them	construct	and	reconstruct	their	














intellectual	 and	 attitudinal	 growth.	 Reflective	 professional	 development	 is	 closely	 linked	 to	
reflective	 practice	 because	 teachers	 who	 examine	 their	 learning	 about	 teaching	 will	 better	
understand	the	processes	of	teaching	and	learning	in	their	own	and	others’	classrooms	(Lange,	
1990;	Wajnryb,	 1992).	A	 reflective	 approach	 toward	 teacher	 education	 encourages	 teachers	 to	
take	responsibility	for	their	own	professional	growth	and	autonomy.	It	encourages	individuality	
among	 teachers,	 enabling	 them	 to	 adopt	 and	 own	 their	 educational	 theories	 and	 practices	
(Calderhead	&	Gates,	1993).		
In	Kolb’s	 (1984)	experiential	 learning	theory,	 learning	 is	defined	as	“the	process	whereby	
knowledge	 is	 created	 through	 the	 transformation	 of	 experience.	 	 Knowledge	 results	 from	
the	 combination	 of	 grasping	 and	 transforming	 experience”(p.41).	 Teachers	 need	 to	 create	 a	
conversational	 environment	 in	which	 they	 can	 talk	 about	 their	 experiences	 as	 they	 transform	






before	a	 lesson	when	 teachers	do	 their	planning,	and	after	 instruction	when	 they	 think	about	
what	happened	 in	 the	 lesson.	Schön	 indicates	 that	 reflection	 can	also	occur	during	 classroom	
instruction–“reflection-in-action.”	Then	teachers	identify	problems	as	they	occur;	they	monitor	
their	students’	reactions	and	make	spur-of-the-moment	adjustments	to	their	teaching.
There	 have	 not	 been	 many	 studies	 investigating	 various	 aspects	 of	 language	 teaching	
methodology	courses	in	teacher	training	programmes	in	Turkey.	Göker	(2006)	conducted	a	study	




Observing	 in	 classrooms	 and	 practice	 teaching	 are	 essential	 components	 of	 any	 teacher	
training	programme.	However,	the	number	of	hours	available	for	observation	and	teaching	limits	
the	preparation	of	 teacher	 candidates	 (Ekmekçi,	 1992).	 Seferoğlu	 (2006)	 conducted	 a	 study	 to	
explore	teacher	candidates’	reflections	on	the	methodology	and	practice	teaching	components	of	
a	pre-service	English	teacher	education	programme	in	Turkey.	The	teacher	candidates	believed	











The	 sample	 for	 the	 study	 comprised	36	 teacher	 candidates	 taking	 the	 “English	Teaching	













Once	 in	 the	English	teacher	education	programme,	 the	 teacher	candidates	build	a	strong	
foundation	in	the	language	as	they	study	linguistics,	literature,	and	the	methodology	of	teaching	
a	 foreign	 language.	The	programme	qualifies	 them	 to	 teach	English	 in	Turkish	 schools	 at	 the	
primary	 and	 secondary	 levels	 and	 at	 higher	 education	 institutions.	 The	 basic	 undergraduate	
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programme	 comprises	 a	 series	 of	 professional	 courses	 that	 address	 methodological	 and	
pedagogical	approaches	to	teaching	English.	They	study	theory	and	applied	theory.	Their	courses	
cover	the	four	main	skills	(listening,	speaking,	reading,	and	writing),	grammar,	phonology,	first	













The	 course	 syllabus	 includes	 reading	materials	 that	 provide	 a	 historical	 introduction	 to	
language	teaching	methods	such	as	the	oral	approach	(e.g.,	Audiolingual	and	Direct	Methods),	
the	 comprehension-based	 approach	 (e.g.,	 Total	 Physical	 Response)	 the	 humanistic	 approach	




approaches	 to	 language	 teaching,	and	 (c)	 to	 formulate	a	 rudimentary	philosophy	of	 teaching.	
Modes	 of	 teaching	 and	 learning	 include	peer	 teaching,	 discussions	 of	 video	 recorded	 lessons	
about	a	particular	method,	writing	about	a	philosophy	of	teaching,	and	an	examination.
Discussion	 sessions	 compare	 and	 contrast	 various	 teaching	 methods	 according	 to	 their	





language	 level)	and	an	outline	of	 the	 lesson	that	he	or	she	will	 teach.	To	conclude	the	course,	





taught	by	a	different	 instructor,	one	of	whom	was	 the	 researcher,	who	had	been	 teaching	 the	













The	 data	were	 collected	 during	 the	 fall	 semester	 of	 2008-2009.	Methods	 included	 semi-
structured	 interviews,	 classroom	 observations,	 evaluation	 of	 the	 teaching	 philosophy	 papers,	
and	artefacts.	Starting	from	the	end	of	September	of	2008,	the	researcher	conducted	systematic	
observations	and	took	descriptive	field	notes	in	order	to	understand	what	was	happening	during	
each	 class	 period	 and	 the	way	 the	 teacher	 candidates	 participated	 in	 the	 lessons.	When	 each	
lesson	 ended,	 the	 researcher	 took	 her	 notes	 and	 elaborated	 on	 them	 in	 her	 researcher’s	 log.	
Based	on	questions	generated	from	the	field	notes	and	on-going	dialogue	during	the	lessons,	she	
conducted	 interviews	every	other	week	 in	order	 to	get	 the	 teacher	candidates’	opinions	about	

















recurring	 themes	 (Stake,	 1995).	 These	 emerging	 themes	 represented	 the	 teacher	 candidates’	
perspectives	on	their	learning	experiences.	Data	from	the	various	data	sources	were	triangulated	






















becoming	 more	 sophisticated.	 During	 the	 semester,	 each	 candidate	 was	 assigned	 a	 teaching	














































“students’”	attention.	As	a	 result,	 the	candidates	 learned	 that	 to	 teach	 language	meaningfully	
they	have	to	elicit	the	participation	and	involvement	of	their	students.	One	candidate	made	the	
following	comment	about	her	classmate	Attila’s	talent	for	teaching:
“Atilla’s	 peer	 teaching	 showed	 us	 that	 teaching	 is	 more	 than	 just	 getting	 prepared	 and	










Other	 candidates	 doing	 their	 peer	 teaching	 later	 in	 the	 semester	 prepared	 lessons	 that	
combined	learner-centred	methods	with	differentiated	tasks	to	meet	the	diverse	needs	of	students.	
By	 the	 end	 of	 the	 semester,	 a	 more	 integrated	 approach	 to	 language	 teaching	 had	 evolved,	













Throughout	 these	 discussions,	 the	 instructor	 encouraged	 the	 candidates	 to	 compare	
methods	along	the	lines	of	curricular	integration,	learner	autonomy,	role	of	the	teacher,	teaching	















forced	 them	 to	 evaluate	 each	 teaching	 method	 from	 the	 viewpoint	 of	 their	 personal	 beliefs	



















them	 as	 a	 collective	 group	 of	 identical	 learners	 with	 identical	 needs.”	 (Şenay,	 philosophy	 of	
teaching	paper	#5)
At	the	end	of	the	course,	they	understood	that	authentic	communication	is	a	crucial	element	
for	 effective	 language	 teaching	 and	 learning.	 A	 majority	 raised	 this	 issue	 in	 their	 teaching	
philosophy	papers.







teaching	 methodologies.	 They	 preferred	 those	 that	 produce	 more	 interactive	 classes,	 learner	













When	 reflection	 is	 built	 into	 the	 training	 process,	 prospective	 teachers	 are	 encouraged	

















The	 learner-centred,	 communicative	methodologies	 taught	 in	 this	 course	 are	 likely	 to	be	
different	 from	 the	methodology	 the	 teacher	 candidates	 experienced	when	 learning	English	 in	






In	 the	 field	 of	 teacher	 education,	 the	 practicum	 is	 usually	 considered	 to	 be	 crucial,	 and	
all	other	training	activities	to	be	a	preparation	for	 it.	 It	would	be	such	a	valuable	contribution	
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Peer	Teaching	&	Discussion
Week	12:	(Dec.	14-18)
Learning	Strategy	Training,	Cooperative	Learning,	and	Multiple	Intelligences
	(Cont.)
•	 Jacobs,	M.	G.,	Power,A.	M.,&	Inn,	L.	W.	Chs.	5,	6
Peer	Teaching	&	Discussion
Week	13:	(Dec.	21-25)
Comparing	and	Evaluating	Methods
Larsen-Freeman,	Ch.	12
Prabhu,	N.	S.	(1990).		There	is	no	best	method-why?		TESOL	Quarterly,	24(2),	161-176.
Week	14:	(Dec.	28-31)
Revision
